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Course Bulletin  El Ed 135:  Interdisciplinary relationships between the social sciences and other disciplines are examined from their different conceptual frameworks and methods of inquiry, as well as the study of self in relation to social groups.  Multicultural and global education, controversies and critical issues, socio-drama, play, cooperative group processes and other models of teaching are considered.  Developing appropriate experiences for children with disabilities in inclusion settings are studied. Students participate in reflective study of their teaching with close clinical supervision in primary grades.  Students must provide transportation to and from assigned placements.  Prerequisite:  ELED 134, including admission to the program in Early Childhood Education, and satisfactory completion of a college level history course (American History, Western Civilization, Global History, or the equivalent) prior to admission to ELED 135.  Co-requisites:  ELED 135E and ELED 136.

Required Texts:

Grade 7 United States and New York State History:  A Multicultural Perspective (Vol II).  NY:  Board of Education of the City of New York, 1990.  [order straight from NYC Bd of Ed]

Haas, Mary E. and Laughlin, Margaret A.  Meeting the Standards:  Social Studies Readings for K-6 Educators.  Wash, DC:  National Council for the Social Studies, 1997.

Parker, Walter C.  Social Studies in Elementary Education.  Saddle River, NJ:  Pearson Education, Inc., 2009.

Rogovin, Paula.  The Research Workshop:  Bringing the World into Your Classroom.  Portsmouth, NH:  Heinemann, 2001.
Course Goals and Objectives:

This course examines the teaching of social studies by exploring the purpose of the discipline and connections to other disciplines at the elementary level.  The course exposes you to a variety of teaching methods, materials, skills and techniques for teaching students with special needs, as well as a variety of subjects that make up the social studies, including history, sociology, anthropology, economics, geography, political science, art, foods and music from around the world.  The three major purposes of this course are to challenge your thinking to question what should be taught in the classroom; to encourage habits of reflection about the theory and practice of teaching social studies; and to develop creative teachers who can, through systematic planning, enable their students to think more deeply about the nature of citizenship and critical thinking as related to the social studies.  Our ultimate goal, then, is to find ways to help young people become active and thoughtful participants in a democratic, diverse society.  

If one translates these purposes into essential questions for the prospective teachers in this course, they might look something like this:

1. Why am I teaching what I am teaching?  What’s the Big Picture?

2. How can reflecting on and critiquing the readings, class discussion, my lessons and those of my classmates, and my observations and activities in the field placement experience make me a better and continually growing teacher who lives Chaucer’s maxim, “gladly would [they] learn and gladly teach?”

3. Why are critical thinking skills so important to impart to my students in our democratic, diverse society and how can I help students to acquire those skills?

4. How can systematic planning and lesson design give me both the structure and flexibility to facilitate the learning of a variety of different students?
The course will explore different teaching strategies and relate them to the New York State curriculum.  Special emphasis will be given to the varied techniques of documents-based instruction.  

Finally, because classes are organized as participatory workshops, attendance and participation will be factors in your final grade.  After all, as Dewey pointed out, democracy is not just the study of content; it is also a process of living and being related to one another.  If we are going to teach students how to become active and thoughtful participants in a democratic society, we are going to have to become active and thoughtful participants ourselves.

Field Placement Experience:  Connected to ELED 135 is a 90-hour field placement requirement.  You can and should learn from the students, your cooperating teacher, other teachers in the building.  Be sure to take the time to conference with and ask questions of your teacher about what you observe and the short and long term curricular planning that takes place to create the activities you see.  

Assessment of Student Performance:  You are expected to attend all classes, complete all assignments and participate in class activities and discussions.  All written material and class presentations will be evaluated on the degree of reflective and critical comprehension of the ideas presented in the readings, the class activities, and the field observations.  All work should be your own.  Any idea taken from the “web” or from published curriculum guides should be prominently noted and citations clearly provided. 


Assignments are due on the dates assigned.  The dates were selected to spread out the work and coordinate with class activities.  If you know in advance that you will have a problem completing an assignment, please discuss it with me in advance.  Assignments are listed below:

1) Reflective Writing:  You will complete four writing assignments to help you reflect on the pedagogical ideas you think about, see and enact in your readings, our class discussions and your field placement experiences.  (20% of your grade). 

#1 Due:  Tues, Feb 17th:  Chapters 2 and 8 explore lesson-planning and adapting social studies to individual needs.  Chapters 1 and 4 look at the purposes, scope and sequence and disciplines of social studies.  Reflect on your own elementary school experiences, the lesson plan format we have discussed in class, and information from the text to discuss what types of activities can be incorporated into lesson plans to address the varied needs and learning styles of the students.  End your piece with a discussion of the larger purposes of teaching social studies and the extent to which your own school experiences reflected these purposes.

#2 Due:  Thurs, Mar 26th:  Chapters 9 and 12 in Parker and Chapter 2 in Rogovin explore questioning strategies.  Arrange to observe an elementary social studies lesson.  In one column on a sheet of paper, record as fully as possible all the questions that the teacher asks during class; also note the teacher’s wait time after each question.  In an adjacent column, write how the students and which students responded.  After you leave the school, analyze your data in relation to the discussion of questioning in the text and in class, especially with respect to Bloom’s taxonomy.

#3 Due:  Tues, April 21st:  Chapter 2 in the text and Reading #s 2,7,12,61, 69 in Haas &Laughlin explore issues of multiculturalism.  Evaluate the definitions in the readings, discuss your own conception of multiculturalism, and compare it with what you see in your field placement.

#4 Due:  Tues, May 5th:  Reflect on our class, the readings, and the field placement experience by discussing what you will take away with you (with respect to planning, selecting materials, implementing plans, relating to students, etc. – be sure to refer to specific ways in which you worked with students in your placement).

2) Developing a Group Project in a Lesson Plan:  You will be assigned to a group of 3-4 students.  Together you will design a Social Studies lesson that includes an activity requiring participation in groups.  You must also include some document-based analysis somewhere in the lesson.  Assignment includes:

· 1 Written Lesson Plan from your group (following the format modeled in our class).  Bring copies for the entire class.

· an Oral Presentation (20 min.) where you briefly explain the goals and activities of the lesson, and then DO the group activity with our class.  Be sure to bring all materials we will need to complete the task.

Due:  Tues, Mar 10th:  Written Lesson Plan & Oral Presentation.  

3) Teaching Social Science Concepts Through Literature:  You will select a social science concept (See New York State Core Curriculum and Haas and Laughlin) and a picture book that can be used to illustrate the concept.  Bring in the picture book and be prepared to explain how you would use the book to illustrate the concept, as well as what your key (upper level) question would be for the book.  (Try to pick a concept that might be a challenge.)

Due:  Tues, Mar 24th:  (part of class participation grade).

4) Creating a Current Events Package:  You are strongly encouraged to work with a partner to create a current events packet for 5th or 6th graders on the new Obama administration, using newspapers and magazines of an appropriate reading level, and including three parts:

· a minimum of 8 pieces (mixing news articles, opinion pieces, editorials and cartoons) and at least 3 questions accompanying each article, progressing from lower to upper level according to Bloom’s taxonomy; label the level of each question; bracket the sections of the piece on which you would have students focus.

· at least 3 teaching activities which use the newspaper/magazine pieces and tie them together.

· an essay from each of you stating your well-supported (backed by data), thoughtful views on the topic, and the newspaper/magazine pieces that informed your view -- highlighted and attached to your essay.  

· Due:  Tues, Mar 31st  (20% of your grade).

5) Creating a Teaching Unit:  You are encouraged to do this assignment in pairs.  Select a 4th, 5th or 6th grade unit topic to create a 6-8 lesson unit on some aspects of RIGHTS that includes all of the following parts (unless you are working toward only an early childhood certification, in which case, you should do a second grade unit):

· a Brainstorming Sheet – that you use as you begin to think about the topic, and continue to think about it (so it will be handed in with the first unit plan assignments, and then, again, with more thoughts when the final unit project is due).  

· a Unit Rationale - written to students and their parents explaining why this unit is a worthwhile topic.

· a Unit Outline - of lesson titles and a key/essential (upper level) question for each of the 6-8 lessons.

· Lesson Plans for 3 of the lessons - following the format modeled in our class, including motivational, hands-on activities and documents-based instruction.  If you create any handouts, you must include 1 blank sheet, and 1 filled out with content information.  If you ask students to do an assignment that requires content knowledge, you must also include the answers to that assignment.  For example, if you ask students to list arguments pro and con for dropping the atomic bombs, you must include that list as part of your lesson plan.  Please note:  Be sure to include all reading excerpts used in the lessons; and be meticulous about citing your sources.
· an Annotated Bibliography - of at least 10 children’s books, 3 websites, and 1 audio-visual source on a theme related to your unit.  All sources – books, websites, AV - must be annotated.

Due:  Tues, Mar 3rd:  Brainstorming Sheet, Unit Rationale and Unit Outline 

· The Brainstorming Sheet is designed to get your juices flowing, and should include possible concepts, people, documents, literature, connections to other disciplines, source where you might get information, etc.

· The Unit Rationale addresses why this is an important unit worthy of study today, giving data to back up your assertion.  It should be written for students and their parents, conveying both passion and intelligence. 

· The Unit Outline is composed of a lesson title and a key, over-arching, upper level question for each of the 6-8 lessons in your unit.  
Due:  Thurs, Mar 19th:  1 lesson from the unit, following the lesson plan format given in class.  
Due:  Tues, April 14th:  a second lesson from the unit, containing a minimum of 4 primary

          source documents.
Due:  Tues, April 28th:  The Entire Unit Assignment.  Include ALL ORIGINALS and updated

           brainstorming sheet. (40% of grade).

Due:  Thurs, May 14th:  Briefly present some aspect of your unit to the class, including copies of

           the relevant item under discussion.

6) Active and Engaged Class Participation:  As you will, no doubt discover with your own students, showing up on time is a necessary first step, but it is only that, a first step.  You need to have thought and made notes about your reading and field placement activities prior to coming to class so that you can be an active and thoughtful participant in all class discussions, including those discussions that take place out of class on Blackboard.  Some Blackboard discussions are scheduled in advance, and some may arise in the course of the semester.  (20% of your grade).

Scheduled Blackboard Discussions:

1) Current Events – Define ‘09

Due:  Sometime before March 28th:  After attending some event, on campus or off, that relates to the content of a current events issue, discuss the content raised in the talk and how it affected your thinking, including what questions it raised for you.  AND respond to several classmates’ commentaries as well.  EXTRA:  Paste in an excerpt of some current events issue you read about that you really agreed with/disagreed with and comment on it.  

2) Citizenship Event

Due:  Sometime before April 18th:  After being observant in all aspects of your life, discuss a citizenship “event” you witnessed, participated in, or read about, and how it affected your thinking, including what questions it raised for you.  (A citizenship "event" may be anything that causes you to think about what our responsibilities are with respect to our fellow humans, and to our society. Some examples of "events," might include noticing a homeless person in the street, reading a persuasive op-ed piece that you either agree with or that makes you mad, hearing an unkind comment on the playground, noticing that one member of your family does all the talking at the dinner table each night, noticing that no one gives up her/his seat for a pregnant woman on the subway, recycling your can, reading the newspaper daily and noting how that changes your view on an issue, etc.)  AND respond to several classmates’ commentaries as well.

PLEASE NOTE:  The syllabus is comprehensive in its due dates for readings, its explanations of assignments, its checklists for all assignments, and its grading policy.  I am happy to discuss any points that need further clarification and to address any questions that may arise, but it is incumbent upon you to READ THE SYLLABUS THOROUGHLY FIRST so that you can see if it answers any questions you may have.

Course Outline:   (Please note days when books will be needed in class – in bold type.)

1/29    1) Purposes of Social Studies Education

2/5      2) Scope and Sequence of the NYS elementary school curriculum

                Due:  Parker, chs. 1 & 4

2/7      3) Developing Effective Social Studies Lessons  (Parker)

   Due:  Parker, chs. 8 (271-288) & 9  – Start a page listing possible engaging

              and thoughtful activities you might incorporate in lesson plans 

2/10    4) Differentiating Instruction in Inclusive Classrooms  (Parker)
   Due:  Parker, ch.2 (46-56); Use p. xx to find & examine lesson plans throughout text           
2/12    5) Using and Evaluating the Internet  (Parker)

NOTE:  2/12 and 2/24, we will


   Due:  Parker, chs. 10 (330-343) & 4 (114-115)

meet in the Hagedorn









computer lab in the basement
   Due by March 28th:  1st Blackboard Discussion entries on Define ‘09 event
2/17    6) Organizing a History Unit  -- Case Study:  American Revolution  (Grade 7)
 
   Due:  Parker, ch. 8 (250-271); Grade 7, Unit 3 - peruse            

               Haas & Laughlin, #s 71, 73


  
  Find out how your cooperating teacher plans her/his units

  1st Reflective Writing piece   
2/19    7) Organizing a Unit – Going beyond the text
2/24    8) Preparation for Group Presentations  (Meet in computer lab)
2/26    9) The Art of Questioning  (Parker, Rogovin)


   Due:  Parker, chs. 9 (312-318) & 12 (395-397); Rogovin Ch. 2
2/26  9+) Joint Literacy-Social Studies Class in Literacy Time-Slot    

  Organizing an Interdisciplinary Unit -- Case Study:  Community

    
   Due:  Think about the process of planning an interdisciplinary unit… 

3/3    10) Developing Effective Social Studies Lessons II    

   Due:  Brainstorming Sheet, Unit Rationale and Unit Outline 

  

 Please do NOT select the American Revolution as your unit!
3/5           NO CLASS – Instead, attend HNET conference on Saturday 3/14

3/10  11) Group Presentations


   Due:  In-class Group Presentations & Written Lesson Plan  (copies for class)
3/12  12) Group Presentations


   Due:  In-class Group Presentations & Written Lesson Plan  (copies for class)
3/14  13) (Sat) Hofstra Network of Elementary Teachers (HNET) Conference

3/17  14) Assessment: Constructed Response and Document-Based Questions (DBQs)      

                 Due:  Haas & Laughlin, #s 96, 97, 98, 99 – Develop a dos/don’ts chart regarding

 

 social studies assessment

3/19  15) Fun with Documents:  History Mysteries  (Haas & Laughlin)
    Due:  Parker, ch.7 – Chart principles, types of assessment

    
              Haas & Laughlin, #s 4, 8, 10, 39, 40 – Read 1:  highlight for your group

 1 Lesson Plan from your unit

    Due by April 18th:  2nd Blackboard Discussion entries on “Citizenship Event”

3/24   16) Using Literature to Teach Social Science Concepts  (literature book)


    Due:  Parker, ch. 12 

 
  
 Haas & Laughlin, #s 30, 43, 44, 47, 72, 75, 89, 91 – Peruse for S.S. Concepts
              Teaching Social Science Concepts Through Literature  

3/26   17) Using Literature to Teach Social Science Concepts  (literature book, Rogovin)

    Due:  Rogovin, Ch. 6

 Teaching Social Science Concepts Through Literature  
 2nd Reflective Writing piece

3/31   18) Current Events:  Pedagogy 

    Due:  Parker, ch. 6; Haas & Laughlin, # 41

   
              Current Events Package;  

 Blackboard Define ‘09 Event
4/2     19) Current Events:  Content  (Parker)

4/7&9      NO CLASS – Spring Recess

4/14   20) Struggles for Rights through Film, Speeches and Music


    Due:  Rogovin, Chs. 4 & 5

  A Second Lesson Plan from your unit (containing a minimum of 4 primary



  source documents

4/16   21) Organizing an Inquiry Unit  (Rogovin)

   
    Due:  Haas & Laughlin, # 56; Rogovin Ch. 7 OR Ch. 8

4/21   22) Citizenship:  Meanings, Activities  (Parker)

                 Due:  Haas & Laughlin, #s 58, 63, 64, 65, 66, 70 – Read 1:  highlight for group



  Parker, Ch.3
 



  Blackboard Citizenship Event

               3rd Reflective Writing piece  (based on Ch. 2 in Parker, and

                            #s 2,7,12,61, 69 in Haas &Laughlin)
4/23  23) Citizenship and Literature

4/23 23+)Joint Literacy-Social Studies Class in Literacy Time-Slot    

                 Citizenship:  Role Models


    Due:  Parker ch.11 (372-373), ch.13 (410-423)

              Biography of Citizen-Role Model for literature circle

4/28 24) Multiculturalism


  Due:  Teaching Unit     
4/30 25) Cooperative Learning 

  Due:  Parker, ch. 11 

                         Haas & Laughlin, #s 92, 95

5/5  26) Geography is Destiny 

     
  Due:  Parker, ch. 5; Haas & Laughlin, #s 18, 20

4th Reflective Writing piece; Final Time Sheets  

5/7        NO CLASS – Reading Day             

5/14 27) Reflective Activist Scholar Practitioner  (Rogovin)

 Bias in Texts and Teaching; Materials Selection

NOTE: Slight Time Change


 The Social Studies Professional

             

for final class: 10:30-12:30 pm
  


 Due:  Parker, ch 10; Rogovin, Ch. 3 & Appendix 

     
           Brief Unit Presentation
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REFLECTIVE WRITING CHECKLISTS

Assignment #1:
· Did you discuss your own elementary school social studies experiences with respect to types of activities you recall (both positive and negative), and the extent to which you think they addressed the varied needs and learning styles of the students in your classes?

· Did you comment on the activities in the lesson that we modeled in class and the extent to which they would engage and challenge students with varied needs and learning styles?

· Did you comment on the types of activities to engage and challenge students with varied needs and learning styles discussed in the readings?
· Did you discuss the larger purposes of teaching social studies (from readings and class)? 
· Did you comment on the extent to which your own school experiences reflected the larger purposes of teaching social studies?
Assignment #2:
· Did you take extensive notes in the class you observed in a three-column format:  teacher’s questions and wait time notes on the left; students responses and gender and location of students in the middle; level of questions according to Bloom’s taxonomy on the right?

· Did you analyze your data according the issues raised in class and in the text (including, but not confined to, level of questions, wait time, percentage and types of students responding)?

· Did you comment on what you might have done to change the questioning pattern in the lesson?

Assignment #3:
· Did you discuss the different kinds of definitions of multiculturalism given or implicit in ALL of the different readings?

· Did you evaluate these definitions and discuss their implications?

· Did you develop your own conception of multiculturalism?

· Did you evaluate your field placement experience based on your conception of multiculturalism?

Assignment #4:
· Did you analyze where you were, where you are now, and where you have yet to go, in terms of social studies content, based on the field placement experience, the readings, and the class?

· Did you analyze where you were, where you are now, and where you have yet to go, in terms of developing social studies curriculum, lessons and units, based on the field placement experience, the readings, and the class?

· Did you analyze where you were, where you are now, and where you have yet to go, in terms of teaching social studies in the classroom, based on the field placement experience, the readings, and the class?

Lesson Plan Format     (Lessons generally take 2-5 days to complete.)

UNIT TITLE/GRADE LEVEL:

LESSON TITLE:

KEY/ESSENTIAL
  An upper level question that introduces and summarizes the lesson.  Sometimes this is

QUESTION: 
  written on the board.

STANDARD:
  One or more of the standards from the NYS curriculum.  Not just the standards,

 

  themselves (as they are rather general), but the bulleted performance indicators).

KEY CONCEPTS: One or more of the concepts from the NYS curriculum (e.g., culture, wants and needs) .

KEY SKILLS:
 Besides the more obvious reading and writing skills, students may be analyzing multiple



 perspectives, researching, presenting information, etc.

MATERIALS:
 Materials to be used in your lesson (e.g., photos, songs, instruments, speech, etc.).

PERFORMANCE  Set content and skills standards for evaluation:  2-5 per lesson; should be written using
OBJECTIVES:
  measurable verbs.   Objectives should answer the question, “What should students be

 

  able to DO?”  They should go from lower to upper level a la Bloom’s taxonomy and are

 

  written in the following format:
Students will be able to:

1. identify…(lower level objective)

2. compare and contrast…(middle level)

3. evaluate…(upper level)
INTRODUCTORY ACTIVITY/ 

MOTIVATION:
Designed to interest the class and raise questions; students set up hypotheses to be

(Obj. # ___) 
investigated during the rest of the lesson.  The activity should “hook” the students into

(___ min.)
the topic.  This is sometimes referred to as the Anticipatory Set (M. Hunter lingo).

FOCUS:

Summarizes what just happened; gives an overview and purpose; links the lesson to

 

previous and future lessons.  Generally, this is written exactly as you would say it to 

students.  (“We just identified….Today we will examine…By the end of the lesson, you

should be able to….”)

DEVELOPMENTAL

ACTIVITY:
Students acquire new information, new knowledge and skills.  Summary questions must

 (Obj. # ____)  
be asked during and at the end of this section to check for student understanding.  Be

 (___ min.)
sure to plan for differentiated instruction to accommodate the needs of all  students. If

 

you ask students to do an assignment that requires content knowledge, you must

 

also include the answers to that assignment.  
APPLICATION:


ACTIVITY and
Independent practice; students must demonstrate new knowledge by using it.  Synthesis

CRITERIA:
and evaluative questions should be asked in this section. Indicate the criteria you will use

(Obj. # ____)  
to measure success on the application activity.

(___ min.)

FOLLOW-UP:
(Optional.)  Raising a related, but perhaps slightly tangential issue or topic.

REFLECTION:
After you have taught the lesson:  What notes will you make for next time?  What did you

 

find out about the needs of your students?  [only do if you actually taught the lesson]

WHEN WRITING LESSON PLANS, REMEMBER TO:

1. Make sure you can answer the questions:  Why am I teaching this?  What’s the Big Picture?

2. Link each activity to your objectives.

3. Include 1-2 important questions in each section of the lesson.

4. Give an approximate time for each activity.

5. Think of the plan as a structure that lets you know where you want to go, but allows you the   flexibility to really listen to your students, letting them guide the direction and pace of your lesson.

SOCIAL STUDIES LESSON PLAN CHECKLIST

(using lesson plan format given out in this class)
· Is the Key/Essential Question an upper level, “Big Picture” question worthy of discussion?

· Are the Standards, Concepts, and Skills aligned with the New York State K-6 curriculum outline?

· Do Objectives describe what students will be able to do in measurable terms?

· Are all activities linked to objectives?

· Are time estimates given for each activity?

· Does the Introductory Activity “hook” the students, help them to raise questions about the topic, and contain questions to probe students’ thinking?

· Does the Focus indicate to the students how the introductory activity leads to the lesson topic, and does it clearly state what students will be able to DO by the end of the lesson?

· Does the Developmental Activity provide engaging and thoughtful, student-centered ways for students to acquire new information about the topic?

· Are all relevant materials (handouts [with answers], documents, pictures, etc.) included with the lesson?

· Are all topics to be dealt with in the application section raised and discussed in the development section?

· Does the development provide questions that raise the level of students’ thinking?

· Does the Application Activity let students use the knowledge they just acquired in creative, engaging, thoughtful and upper level ways?

· Are the criteria for evaluating/assessing the students’ work in the application activity clearly stated?
· Are there upper level questions in each section of the lesson?
ASSESSING CLASS PARTICIPATION

TEACHING SOCIAL SCIENCE CONCEPTS THROUGH LITERATURE CHECKLIST

· Have you selected a wonderful piece of literature?

· Have you challenged yourself to select a social science concept that you find challenging?

· Can you clearly explain how your picture book illustrates the concept? 

· Have you developed a key/essential/over-arching/upper level question to use with the book?

· Can you discuss strategies you would use with the book to emphasize the social science concept?

· Can you keep your presentation to 3 minutes?

CLASS PARTICIPATION CHECKLIST

· Do your body language and facial expressions indicate your engagement?
· Do you make comments and ask questions in class that reveal your pre-class preparation; that is, do you make connections between class discussion topics and readings and field placement experiences?
· If you are shy, do you choose your spots to ensure your participation (especially volunteering to be a spokesperson for a small group)?
· Do your contributions on Blackboard indicate that you are responding to the ideas of your classmates?
· Do your postings on Blackboard and comments in class reveal upper-level thinking?
· Do your postings on Blackboard and comments in class show evidence of willingness to try out/try on new ideas?
REFLECTING ON THE UNIT PLAN CHECKLIST

· Did you bring copies of any item you wish to share with the class (e.g., your rationale, outline, a lesson, history mystery)?  (Please include email addresses.)

· Can you reflect upon any of the following:  how you went about doing the assignment, what kinds of difficulties you encountered, how you addressed those difficulties, what you learned about creating curriculum, questions you still have?

· Can you keep your presentation very brief so that we can hear from everyone?

CURRENT EVENTS PACKAGE CHECKLIST

Articles:

· Are your articles appropriate (in terms of comprehension and subject matter) for fifth/sixth grade students?

· Did you include a variety of types of pieces (e.g., news, editorial, op-ed, cartoon, poll, photo, map, etc.)?

· Do all pieces have the date and source identified?

· Did you bracket the sections of each piece on which you would have students focus?

· Do your three questions per piece move students from lower to upper level thinking, and build upon one another?

· Have you identified the level of each question?

Activities:

· Do your activities tie several of the pieces together?

· Do they require upper level thinking from your students?

· Are they engaging?

· Have you included any handouts you have developed to help students in the activities?

Essay:

· Does your essay discuss different possible policy positions, weighing the pros and cons of each?
· Is the position you have selected well supported by evidence?
· Have you attached and highlighted the different newspaper/magazine pieces that informed your view?
· Do your attached pieces represent a variety of viewpoints from a variety of sources?
· Have you commented on the process of finding reliable information?
Sharing Biographies of Citizen Role Models:

An Interdisciplinary Literacy-Social Studies Project
Purpose:  Polls indicate that when young people are asked to list role models, they often name athletes and entertainers exclusively.  This project is designed to introduce our students to citizen-role models, people who made a difference, in the hope that students will be inspired to look for ways to make a difference, themselves.  

Directions:  Sign up for an individual from the list below (3 - 4 students per individual).  Select a children’s biography from the library; read it actively, interacting with the text, paying special attention to the questions below; then come in ready to participate in a literature circle on April 23rd with your classmates who have read different biographies about the same individual.

Abigail Adams







Susan B. Anthony

Mary McLeod Bethune

Elizabeth Blackwell

Nelly Bly

John Brown

Rachel Carson

Cesar Chavez

Frederick Douglass






Benjamin Franklin 




By the way, notice some famous
Dolores Huerta




individuals NOT included.  

Langston Hughes 




Any reasons?
Thomas Jefferson










Thurgood Marshall

Florence Nightingale

Malcolm X

Jackie Robinson

Eleanor Roosevelt

Ida B. Wells-Barnett

Questions to consider as you read and discuss the books in your literature circles:

1. How did your individual contribute to the society in which s/he lived?

2. What characteristics (personal, family, societal) shaped the individual’s ability to be a change agent?

3. What societal need did the individual discover, and how did this discovery shape her/his motivation to be a change agent? 

4. Assess the individual’s contribution to society by designing a fitting monument to her/him.

5. To what extent did reading the life story of your individual affect the way you want to live your life?

6. Assess your book.  What are the attributes of a good biography?

SOCIAL STUDIES UNIT PLAN CHECKLIST

HAVE ALL FIRST DRAFTS/ORIGINALS BEEN INCLUDED?
Big Picture:  Can you answer the “Why do we need to know this, “So what,” and “Who cares” questions for every activity, lesson, topic, and the unit as a whole?
Brainstorming Sheet:

· Does it include concepts, people, documents, literature, connections to other disciplines, and sources where you might get information?
· Did you add to it as you thought further about the unit?
Rationale:
· Does it give reasons why this is a relevant and important unit of study TODAY?

· Are those reasons conveyed with passion and intelligence?

· Does it discuss the topics of study included in the unit?

Unit Outline:
· Does each topic belong in this unit?

· Does the title of each lesson sum up an important aspect of the time period/topic?

· Is each key/essential question an upper level, “Big Picture” question worthy of study?

Lesson Plans:
· Is the Key Question an upper level, “Big Picture” question worthy of discussion?

· Are the Standards, Concepts, and Skills aligned with the New York State K-6 curriculum outline?

· Do Objectives describe what students will be able to do in measurable terms?

· Are all activities linked to objectives?

· Are time estimates given for each activity?

· Does the Introductory Activity “hook” the students, help them to raise questions about the topic, and contain questions to probe students’ thinking?

· Does the Focus indicate to the students how the introductory activity leads to the lesson topic, and does it clearly state what students will be able to DO by the end of the lesson?

· Does the Developmental Activity provide engaging and thoughtful, student-centered ways for students to acquire new information about the topic?

· Are all materials (handouts [with answers], documents, pictures, etc.) included with the lesson?

· Are all topics to be dealt with in the application section raised and discussed in the development section?

· Does the development provide questions that raise the level of students’ thinking?

· Does the Application Activity let students use the knowledge they just acquired in creative, engaging, thoughtful and upper level ways?

· Are the criteria for evaluating/assessing the students’ work in the application activity clearly stated?

· Are there upper level questions in each section of the lesson?

· Does one of the 3 lessons use a minimum of 4 primary source documents?

Annotated Bibliography:
· Does it contain at least 10 books, 3 websites and 1 AV (video, audio, visual, etc.) source?

· Are the sources age-appropriate and engaging?

· Do the annotations help the reader figure out how to use the source, and do they indicate what aspects of the source are particularly useful?

· If the bibliography contains long videos, does it indicate the specific topic and length of the excerpts selected, as well as to what purpose they will be used?
If you have any documented disability-related concerns that may have an impact upon your performance in this course, please meet with me within the first two weeks of the current semester, so that we can work out the appropriate accommodations.  Accommodations are provided on an individualized, as-needed basis after the needs, circumstances and documentation have been evaluated by Services for Students with Disabilities (SSD).  SSD is located in 212 Memorial Hall and can be reached at 463-7075 or � HYPERLINK "mailto:ssd@hofstra.edu" ��ssd@hofstra.edu� All disability-related information will be kept confidential.  








All students are expected to abide by the � HYPERLINK "http://bulletin.hofstra.edu/content.php?catoid=28&navoid=706" \l "academic_honesty" �University's Policy on Academic Honesty�, which can be found in the Hofstra University Bulletins.  Procedures for Handling Violations of Academic Honesty by students at Hofstra University are detailed in � HYPERLINK "http://www.hofstra.edu/PDF/Senate_FPS_11.pdf" �Faculty Policy Series #ll�.


at: � HYPERLINK "http://www.hofstra.edu/Faculty/senate/senate_fps.html" �http://www.hofstra.edu/Faculty/senate/senate_fps.html�
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